This article discusses the case study of four student teachers, examining the ways in which a particular kind of feedback -namely, confirmatory feedback -can act as a catalyst for some of the learning and potential change student teachers in a teaching practice group may experience on an initial teacher education programme. It illustrates how one piece of confirmatory feedback given to the student teacher, Jake, during postobservation feedback sessions has been influential not just for him but also for his peers. The article shows how this kind of feedback can be particularly effective when it is specific and detailed. It also exemplifies confirmatory feedback and considers the implications of such feedback for the field of teacher education.
Introduction
Extract 1 below is taken from a post-observation feedback session during which I (as the teacher educator / researcher) am discussing a lesson that Jake, one of my four student teachers (Jake, Lisa, Marie and Sam) 1 has taught on a teacher training course.
Extract 1
001 Marie You're SO natural. 002 Lisa Yeah (4.0) I was saying to Marie earlier, that to think about cutting up the, I don't know whether you thought about that yourself or whether it came from a book I don't know. 005 Jake No, no, it wasn't. I= 006 Lisa =It wasn't, no, cutting up the telephone numbers, getting them to meet with each other, and then to do a different= 008 Nur+Sam =Hmm 009 Lisa I thought it was just EXcellent. 010 Nur Yes, it's a  LOVEly idea. The only thing was that it actually took longer than it should have. 012 Jake YES ((instant agreement)) 013 Nur Because of the instructions -it comes down to the instructions as you were saying, whereas the idea's  wonderful. Very creative. 015 Marie Yes. You're going to get= 016 Nur =You should write a book about classroom management techniques, ((laughter from all group)) grouping activities. Really. It's lovely yes. 018 Marie Its variance as well. 019 Nur That was Claire's activity, but he'd adapted it. 020 Lisa EXACTly. 021 Marie It's wonderful.
(from the author's data; see Appendix for transcription conventions)
Teaching practice (TP) and post-observation feedback form an essential part of many initial teacher training courses. Through observed TP, and tutor and peer feedback, student teachers can be provided with opportunities to develop and progress. This article explores and exemplifies the process of feedbackthat is the talk between the teacher educator and the student teachers -(see 'feedback as a process ' -Copland 2010) . It uses the case study of a group of four student teachers (Jake, Lisa, Marie, and Sam) to examine the ways in which a particular kind of feedback -namely, confirmatory feedback -can act as a catalyst for some of the learning and potential change student teachers in a TP group may experience.
The article adopts Egan's (2002) terminology of confirmatory feedback from the field of counselling. Egan's definition was adapted for the teacher education context and defined as positive feedback in the form of praise, or confirmation, and possibly reassurance that something went well or was effective (see Kurtoglu-Hooton 2008 and . This 'something' is likely to involve a teaching skill, a teacher quality, some teacher behaviour, or even a decision the teacher may have taken during TP. In essence it provides 'a pat on the back'. In Extract 1 above, Jake is praised by his peers, in particular by Lisa and Marie, and also by myself, the teacher educator/ researcher, for being 'natural' in the classroom and for using creative ideas and effective classroom management techniques (highlighted in bold in the extract). They are all examples of confirmatory feedback. The extract also has examples of corrective feedback, 2 in this instance the lengthy instructions and effect these had on the length of an activity. However, corrective feedback is not the focus of this article.
Group feedback sessions on initial teacher training courses (such as the fourweek intensive ones that this study was based on) tend to involve group discussion of the TP of three to four teachers who have taught individually and who have had the opportunity to observe one another teach. The feedback sessions on such courses require the teacher educator to lead the session, ensuring that the individual lesson of each teacher is discussed.
Literature review
There is a lack of analysis of confirmatory feedback in the literature surrounding language teacher education. Studies which can be applied to teacher education contexts come from fields such as counselling and appreciative inquiry. Teacher educators can make use of the different intervention categories in their work with student teachers.
Teacher educators could also call upon a methodology called appreciative pedagogy (see Yballe and O'Connor 2000: 476) . This is a pedagogical adaptation of appreciative inquiry, a philosophy for change which adopts the positive principle of 'the more positive the inquiry the more it endures' (Cooperrider and Srivastva 1987: 237-8 
The research
The study reported here investigated student teachers' views of peer and teacher educator feedback received on their TP. It was conducted during two separate one-month, 100-hour, initial teacher training courses (similar to the CELTA) at a UK university. These courses involved a TP element, during which student teachers were required to teach real language learners who join
English classes on a voluntary basis.
The data discussed in this article have been taken from a larger qualitative study which involved 21 student teachers and three teacher educators, and which made use of student teacher diaries, my research diary, observation of the student teachers in class, video recordings of the student teachers' lessons, field notes, audio recordings of feedback sessions (which were all transcribed), teacher educators' written feedback on TP, student teachers' critical incidents' from TP, and also an end-of-course questionnaire.
Method
The research reported in this article used a case-study approach that involves 'the study of the particularity and complexity of a single case' (Stake, 1995: xi). Due to limitations of space, the findings from only the following data sources can be reported here: student teacher diaries, audio-recordings of feedback sessions, end-of-course questionnaire, and post-course emails. For the same reason, only a limited number of examples can be given from within the case study itself.
During the course, student teachers were encouraged to keep a diary on a daily basis. In my role as teacher educator, I had access to these, collecting them on the Monday of each week and returning them by the Friday of the same week. Keeping a diary encouraged the student teachers to reflect on their learning experiences on the course and provided a dialogue between themselves and the teacher educator.
The end-of-course questionnaire was in several parts. One part was devoted to post observation feedback in particular and invited the candidates to:
7c. Think back to all the six teaching practice feedback sessions you have had. Choose one piece of feedback you received (from tutor or peer) that you found significant in some way. Comment on why you found it particularly significant and what effect the feedback may have had on you.
The wording that was used in the statement was kept neutral so as not to bias the student teacher to choose a particular kind of piece of feedback. All that was sought was the kind of feedback that had been significant for the student teacher, and s/he was invited to justify her/his choice.
Findings
This section discusses some of the experiences of Jake, Lisa, Marie and Sam who worked together in the TP element of the course. Marie and Sam were recent graduates while Lisa and Jake were older. None of them had any formal teaching experience prior to joining the course.
In Extract 2, Jake's response to question 7c (see above) in the end-of-course questionnaire was:
Extract 2
This may seem minor BUT to be told I am 'creative' has had enormous effects! This creativeness hasn't obviously just happened. However in the past probably because of others' feedback, I would have described myself as a 'bit of a plodder' who needed permission to do anything out of the mainstream. I have always been perceived as a 'Plodder'. 'Want something doing?' ask Jake, he'll stick at it, get it done and it will be done in the 'correct' way, not quick, because he sticks to 'the rules' is probably how I have always been seen. Well that is my perception of how I have been seen! To be suddenly, and it was sudden to me! described as 'Creative' not once but a number of times, and not by just one person (honest!) changed the whole way I think about myself. It has not only restored some of my self respect but also given me confidence to actually put forward ideas, and opinions, that in the past I would have kept to myself. I would have kept them to myself on the basis that I was a 'plodder' and plodders' ideas whilst not worthless are never new, inventive, creative […] so not worth airing, who would listen anyway! The 'Creative' comment has also given me confidence to try out new ideas, whether I am confident they will work or not. Something I would have been loath to do prior to the course.
In this extract Jake is comparing his newly found self with how (in his opinion) he had always been perceived to be. His belief is that the consistent reference to his creativity in the post-observation feedback sessions ('not by just one person', i.e. by the teacher educator but also by all his peers, Lisa, Marie and Sam) has helped him regain his self-respect and encouraged him to try new ideas 'whether they will work or not'. His comments are significant in that they signal how he changed the way he perceives himself, how he was able to dismiss focusing on the negative image the word 'Plodder' brings with it, and how instead he was able to adopt a more positive self-image. Jake's newly found confidence has given him the courage to move forwards in a way that involves putting forward new ideas and opinions, which he states he would not have ventured previously.
It was not only Jake who had been influenced by the confirmatory feedback he had received on his TP. The diary entry of Jake's peer, Lisa, happened to use the 'creativity' comment as a starting point for the learning she had been experiencing on the course (see Extract 4), for at the end of the second week of the course, she had written, in her course diary the following about her peer Jake:
Extract 4
During the feedback sessions, I watch one of my peers teaching and I think to myself 'he is so imaginative'. We had a discussion about this in one of the feedback sessions and I realised how important it is to be creative as it helps to stimulate the students and helps to reinforce points. However, I know that I am not a creative person. I am a methodical person and prefer to have things set out and simply follow instructions. Unfortunately, sticking rigidly to the workbooks is not always effective. It is good to be creative and use a variety of activities to keep students interested. Therefore, this is an area I know I will have to work very hard on as it does not come naturally to me.
The 'peer' referred to by Lisa in Extract 4 above was easily identifiable by me as being Jake, whose creativity was praised in more than one feedback session. Extract 4 shows that confirmatory feedback Jake had received made Lisa compare her own tendencies and preferences in the classroom with what she observed in her peer's lesson and liked. She reflects on the ways in which the teacher's creativity could benefit the learners and is willing to see whether she can achieve being creative herself no matter how difficult it may be, as it 'does not come naturally for [her]'.
Her reflections show that although there is no shift in behaviour at the point when she had written the comments, there is evidence that her realization and awareness have led to a shift in her cognition; evidence that some learning is likely to have taken place.
The creativity comment that Jake had received was influential for Marie, too. Jake has been praised for his creativity. It makes his lessons lively, enjoyable and different. I have observed how well his creativity works, and that Nur, as an experienced EFL teacher, agrees. I will now make a conscious effort to be more creative myself, as I have discovered how successful it is. If my peers and I take hints and tips from each other, we can all help each other become better teachers.
As can be seen from her reflections, confirmatory feedback given to her peer (Jake) seem to have had an impact on Marie's own learning from feedback events, too. More specifically, the confirmatory feedback Jake received on his creativity had encouraged Marie to reflect and try to find ways to become creative herself.
During the analysis of the data, I started wondering if the creativity comment had had a long lasting effect so I decided to contact Jake seven months after the course had ended. Contacting him also served as a way of member checking 3 as I invited his comments on a research article I had written which involved him as one of the informants. I wanted to ensure that he had been The post-observation feedback sessions can make use of Heron's (op.cit.) authoritative and facilitative intervention techniques and also be in keeping with appreciative inquiry and pedagogy. Of course, teacher educators have a responsibility to convey messages that help student teachers in their pursuit to learn. TP very often necessitates the formal evaluation of a teacher and this may mean that a 'pure' approach in appreciative inquiry may not be possible.
The philosophy is nevertheless useful, especially if the learning of teaching is viewed as a mystery to be solved and post-observation feedback sessions are seen as the medium for all participants -the student teachers and the teacher educators -to explore common visions of what constitutes effective teaching.
Some Conclusions and Recommendations
Feedback sessions naturally involve the discussion of what went well in a lesson (the confirmatory) as well as what and the way in which it could be improved (the corrective). In the same way, the latter is usually discussed in detail with specific examples from the teacher's lesson, the former, too, needs to be specific and detailed so as not to be 'perfunctory' (Egan op.cit.: 303) .
Teacher educators have a responsibility to their profession and, of course, their student teachers, so they will inevitably have to give corrective feedback in order to satisfy summative assessment requirements and to help student teachers develop more generally. However, this should not be at the expense of confirmatory feedback. In other words, confirmatory feedback should not be compromised. It should feature in our teacher educator feedback discourse in a genuine manner. Extract 1 above shows the ways in which confirmatory feedback (the creativity shown by Jake) could feature alongside corrective feedback (time management issues) and that the former, too, can be detailed and specific. These lexical items signal that the feedback focus will be on something confirmatory and that the confirmatory feedback will be provided with some specific information and / or detail.
But, of course, confirmatory feedback should not be perfunctory and must range beyond these lexical items. It is the specific explanations of the confirmatory feedback that Jake received during the teacher training course that seem to have been a life changer for him, changing his perception of himself from Plodder with a capital P to Creative with a capital C.
